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For the purposes of this guide, dual enrollment is an umbrella term that refers to students enrolled in high school and college at the same time, 
acknowledging that there are multiple kinds of dual enrollment opportunities for students in California. This guide for TK-12 and postsecondary 
educators and administrators provides actionable approaches to developing and supporting teams, and establishing goals that encourage 
universal access to dual enrollment.

https://west.edtrust.org
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Who should use this guide: Individuals in roles 
with a high-level understanding of dual enrollment 
partnerships or director position of early college 
opportunities, such as school site leads, district dual 
enrollment directors, college dual enrollment directors, 
and dual enrollment coordinators.

How should this guide be used: Complete the mapping 
table to note the roles and better understand the 
responsibilities of each position playing a part in the  
dual enrollment partnership. 

Why is team mapping useful: Both the school district  
and college should have consistent, shared information 
about who to go to or who to refer students to within  
the dual enrollment partnership. The table should be 
shared with all dual enrollment team members.

Consider the following guiding questions at both the school and college as you determine  
who should be part of your team:

Key Responsibilities

PART A:

Team  
Mapping

	f Who can inform students of high school graduation 
and college admission requirements?

	f Who can inform students of postsecondary options 
and courses to prepare?

	f Who can inform students about the range of  
career options available and work with them to 
determine interest?

	f Who can inform students of dual enrollment 
opportunities, either through individual outreach or 
group information sessions?

	f Who can provide information via school 
communication systems?

	f Who can inform students of the impact dual 
enrollment can have on their academic and 
financial aid standing? 

	f Who can inform students of the applicability and 
transferability of dual enrollment courses to desired 
institutions, programs, and certificates?

	f Who can a student contact for enrollment 
information, forms, and support?

	f Who can instruct college courses offered through 
dual enrollment?

	f Who can a student contact for tutoring, writing,  
or study skill support?

	f Who can a student contact for support with 
obtaining and sharing transcripts?

	f Which roles connect or provide support for student 
basic needs, disabilities, learning accommodations, 
or mental health?

	f Which roles support coordination between the 
school and college?

	f Which roles support college faculty to work with 
dual enrollment students?

	f Which roles support both students and their families 
at any stage of the dual enrollment process?

	f Which roles plan and make decisions regarding 
dual enrollment?
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	f Which other roles support dual enrollment 
students, either directly or indirectly?

	f How can the current team work together  
to move goals forward?

	f Who does each role need to maintain  
relationships with? 

	f Are there other roles to consider bringing  
onto the team?

	f How can we ensure that students are actively 
engaged in developing and improving dual 
enrollment programs and experiences?

	f What professional development and training is 
provided to the team? Is equity training provided, 
covering topics such as unconscious bias, culturally 
responsive instruction, inclusive teaching, and 
equity-centered assessment and grading?

	f Who is responsible for accessing, obtaining 
consent to share, and discussing student data  
and information in permissible contexts, given 
Family and Educational Rights and Privacy  
Act (FERPA) regulations?

Additional considerations for team mapping:

Roles to Include:

	f School District 
Director of College 
and Career 

	f Early College Director

	f Dean of Dual 
Enrollment

	f College Counselor

	f School Counselor

	f College and Career 
Counselor

	f Career Technician

	f English Teacher

	f AVID Advisor

	f Parent Partner/
Promotora

	f Course Instructor

	f Career Technical  
Education Counselor

	f Dual Enrollment 
Coordinator

	f Early College 
Counselor

	f School Administrator

	f Current or former 
dual enrollment 
student(s)

Consider the following or similar roles to 
include in mapping. The list below is not 
comprehensive, nor does each school and 
college have all of the roles listed:

https://careerladdersproject.org/resource/federal-privacy-law-related-to-dual-enrollment-strategies-for-coordinators/
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Role Responsibility Location 

Role title?

Considering sustainability, 
is this role permanent or 
temporary?

What are the responsibilities of this 
role as relevant to dual enrollment?

What expertise does or should 
someone in this role have?

What action is the person in this role 
committed to taking?

Community college, high 
school, or district?

Department and/or office?

Example: Example: Example:

College and  
Career Counselor

	f Inform students of graduation  
and university requirements

	f Inform students about the range 
of college and career pathways 
available and where they lead

	f Provide dual enrollment special 
admit forms

	f Meet with students and families to 
discuss dual enrollment opportunities

California High School –  
College Center

Tool: Role and Responsibility Mapping Table 
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PART B:

Goal  
Setting
Who should use this guide: Individuals in  
roles with decision-making and leadership 
capabilities from both the school district,  
school site, and college should collaborate to 
set goals. Engage with other dual enrollment 
team members, such as dual enrollment 
counselors and course instructors, in the  
goal setting process.

How should this guide be used: Examining 
participation data indicates where to prioritize 
expanding dual enrollment access for 
students, while success data broadly defined 
through course outcomes, indicates where 
to direct resources and support. Publicly 
available data sources including the California 
Community Colleges Chancellor’s Office 
DataMart and California School Dashboard 
may support data-informed goal setting. 
Career Ladders Project offers a free Dual 
Enrollment Access Gap Tool that is pre-loaded 
with high school and community college  
data from the California Department 
of Education and Community Colleges 
Chancellor’s Office, respectively. Realtime 
internal district and school-level data, 
provided through a data sharing agreement 
between the partnering K-12 district and 
community college, may be the most accurate.

Why: Setting local dual enrollment goals to 
address disparities in course access and success 
will guide targeted outreach and support 
efforts, advancing racial equity goals, moving 
toward universal access for all students.

https://datamart.cccco.edu/datamart.aspx
https://datamart.cccco.edu/datamart.aspx
https://datamart.cccco.edu/datamart.aspx
https://www.caschooldashboard.org/
https://careerladdersproject.org/resource/dual-enrollment-access-gap-tool/
https://careerladdersproject.org/resource/dual-enrollment-access-gap-tool/
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These questions help teams consider how to use data to set racial equity goals in dual enrollment course 
access and success. Elevating other critical student identities in the community is encouraged – including 
intersections of gender and race, students experiencing poverty, multilingual learners, students with 
disabilities, and first-generation students. Goals should be quantifiable, specific, timebound, and informed 
by input from partners and students.

Goal Components Guiding Questions 

Quantifiable 

Metrics:
e.g., base enrollments, 
units earned, course 
type, section and 
success rates,  
GPA, degree, or 
certificate-based 

Look at historic and current data, disaggregated by race/ethnicity. Compare 
students in dual enrollment to the general high school population. Are there  
gaps in access? In success?

How do you want to expand and improve your dual enrollment programming? Will 
you use quantitative data (e.g., raw numbers, percentages, etc.) or qualitative data  
(e.g., student focus groups, survey responses, interviews, etc.) to define the goal? Both?

	f As a qualitative data source, use Part C of this guide to conduct a post-assessment  
based on student input of current experiences, and consider findings when defining 
goals. Student input is valuable to build engaging dual enrollment experiences. 

What is the baseline number of dual enrollment student spots available?

What is the ratio of student spots to the number of eligible students? 

Does dual enrollment, inclusive of Career Technical Education (CTE) courses, 
meet high school graduation and A-G requirements? Courses should align with 
completing high school graduation and A-G requirements.

Does dual enrollment, inclusive of CTE courses, align with pathway certificate, 
degree, or transfer requirements? Courses should move students towards a 
certificate, degree, or CSU and/or UC transferability.

Of students who have accessed dual enrollment, how many have completed  
12+ units by the time they graduate? 9+ units? 6+ units? 3+ units? 0 units? 

For each dual enrollment course available, what percent of students pass with  
a grade of C or better? 

Are students from a variety of academic experiences and GPA bands included 
in dual enrollment?  

Dual Enrollment Goal Setting Worksheet

Using student high  
school GPA as a restriction 
to participate in dual 
enrollment is not legal 
per education code. Dual 
enrollment participation 
should be inclusive of 
students from a variety  
of GPA bands, whether  
considered “low”, “middle”, 
or  “high-achieving.” 

For the purpose of goal-
setting, access is defined 
as course and pathway 
availability, and student 
participation. Success is 
broadly defined as course 
and pathway outcomes.
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Goal Components Guiding Questions for Each Goal 

Identify where inequities are present for student populations of focus  
across the values above.

What percentage of students access dual enrollment: 

	f Of total Black students, what percent participate in dual enrollment? _____
	f Of Latinx? _____
	f Of Native American?_____
	f Of low-income? _____
	f Other group(s) of focus? ____________________

When total dual enrollment participation is disaggregated by  
race and ethnicity:

	f What percent do Black students comprise of the total participation?_____
	f Latinx students?_____ 
	f Native American students?_____
	f Do these numbers reflect the school/school district’s racial and ethnic 

demographics?

Specific 

Metrics: e.g., using 
disaggregated data  
to set goals for each 
student group

What are specific enrollment and course completion benchmark goals  
for each student group of focus? 

	f Student group of focus and metric: ____________________
	f Student group of focus and metric: ____________________
	f Student group of focus and metric: ____________________
	f Student group of focus and metric: ____________________

What courses and pathways should be offered?

What types of dual enrollment outreach and course support will be in  
place for students in each of the groups of focus identified above?  

What beliefs are communicated about students’ abilities? Are the goals  
asset-based (i.e., demonstrating a belief that students can succeed) or  
deficit-oriented (i.e., reflecting low expectations of students)?

What process will we follow to support students with Individualized Education  
Plans (IEPs) to receive accommodations in college courses?

Dual Enrollment Goal Setting Worksheet (Continued)

“Student populations of 
focus” or “student groups of 
focus” as used throughout 
this document, refers to 
students who have been 
historically underrepresented 
in dual enrollment and higher 
education. This includes, but 
is not limited to, Black, Latinx, 
and Native American students, 
students experiencing poverty, 
and multilingual learners. 
Defining “student populations 
of focus” may vary between 
dual enrollment partnerships 
and should inform local efforts  
to prioritize student access.
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Goal Components Guiding Questions 

Timebound 

Metrics:
e.g., a tiered,  
multi-year approach  
with incremental  
goals identified 

What is the best timeline to set for your goal? (e.g., 1-2 years, 2+ years)  

Will the goal be incremental? (e.g., semester by semester, overarching and broken 
down into segments)? 

Are there different aspects of the goal that will be set for different timed benchmarks?  

What school/campus or district planning processes can guide the time frame? For 
example, can the goals be integrated in Local Control Accountability Plan (LCAP) 
or Education Master Plan goals? Strategic Enrollment Plans? Student Equity and 
Achievement Plans? School Plan for Student Achievement (SPSA)? Federal or state 
grant program plans?

What resources (financial, facilities, and/or personnel) are needed to reach  
the goal? Are resources available and sustainable?

 

Informed by input 
from partners and 
students

Metrics:
e.g., site practitioners; 
students’ perspectives

How can students be included in dual enrollment conversations earlier, such as 
in middle school? Is there a process in place to invite partners and students to 
contribute their perspectives and to gather information from them? 

Are inclusive practices of engagement offered (i.e., forums, surveys, focus groups 
and other methods to allow for flexible feedback)? 

How will partner viewpoints be integrated into the goal? Feedback from students  
and faculty can be used to inform dual enrollment course offerings, and preparation 
for pathways, major areas, degree types, and certificate programs.  

What processes are in place for continuous improvement? How will the team monitor 
goal progress, reflect on practices and outcomes, and amend the goal if needed?

Dual Enrollment Goal Setting Worksheet (Continued)



Guide 1: Mapping Your Team, Setting Goals, and Assessing the Dual Enrollment Experience     |     9EdTrust-West & Career Ladders Project | September 2025

Goal: Once your team has completed data analysis and discussed the guiding 
questions, develop a goal focused on improving access and/or success outcomes for 
a priority student group. Based on your team’s response to the guiding questions, 
determine the metric and timeframe to include in the goal.  

Ex. Increase enrollment of Latinx students in dual enrollment courses to match high school Latinx student 
population by Fall semester 2026, with growth by 3% each semester in the 2024-2025 and 2025-2026 
academic year. 

Ex. Increase Black male students accessing dual enrollment by 5 students and connect each with a faculty 
mentor by the start of Spring semester.

Ex. Provide dual enrollment access and tutoring support to 100% of 10th grade AVID (Advancement  
Via Individual Determination) students by enrolling them in College 101 in Spring semester.

Dual Enrollment Goal Setting Worksheet (Continued)
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Who should use this guide: Roles with established 
relationships to students, families, and community 
partners, or roles with high-level understanding of  
the school site, dual enrollment partnership, or 
early college opportunities who have access to dual 
enrollment participation data. Results of post-assessment 
should be shared with the wider dual enrollment team, 
particularly leadership and decision-making roles. 

How should this guide be used: Conduct a post-
assessment to gather student, family, and/or community 

input. As part of a continuous improvement process, dual 
enrollment teams can engage with feedback to improve 
the dual enrollment experience. Leverage results in 
planning for dual enrollment offerings and setting goals 
for subsequent academic years. 

Why: Learnings can inform how course information  
is provided to students and their families, how students 
are connected to support, which courses to offer,  
and what goals to set in the future.

Talk to students about the pros and cons of their experience in a dual enrollment course. Consider speaking with 
several students one-on-one about their experience in a particular course, or consider holding a focus group to 
hear about student experiences across available courses at once. Students should represent a diversity of student 
perspectives, such as across grade level, GPA band, gender, race and ethnicity, and language learner status. 

Sample Focus Group Questions 
1.	 How did you hear about the dual  

enrollment course? 
2.	 How was your experience applying for  

and enrolling in the course? 
3.	 How was your experience in the course? 
4.	 What were some of the challenges of  

enrolling or participating in the course? 

5.	 What helped you participate in the course?  
6.	 What other resources or support would  

have helped your success in the course? 
7.	 Would you recommend the course to  

other students? 
8.	 What subject areas or other college courses  

might interest you? 

Talk to family, community partners, and educators about their understanding of dual enrollment and capacity 
to support students. Consider speaking with parents, community members, and educators one-on-one about 
their experience supporting their student, or consider holding a focus group to gain an understanding of dual 
enrollment awareness and support from multiple perspectives at once. 

Sample Focus Group Questions 

1.	 What do you know about dual enrollment? 

2.	 How did you hear about dual enrollment 
opportunities? Where do you go for more 
information? 

3.	 What questions did/do you have about dual 
enrollment as you support your student? 

4.	 Would you recommend dual enrollment to  
other families? Why or why not? 

5.	 What subject areas or other college courses  
might be relevant to students in the community?

PART C:

Assessing 
the Dual 
Enrollment 
Experience 
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